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 Abstract: The impact of logotherapy intervention on student’s perceived academic performance and stress levels was 

investigated using quantitative methodology, among students in Texas, ages 18 to 60 with particular attention to 

subgroups facing unique challenges, including work-study and single-parenthood. A total of (N = 200) participants 

were randomly assigned to either an intervention group (n = 100) receiving logotherapy-based support or a control 

group (n = 100) receiving no intervention for three, five-weeks sessions from December 2024 to March 2025. 

Academic performance was measured using self-reported GPA, while stress levels were evaluated using a Modified 

Preferred Stress Scale (PSS – 10) before and after the intervention. The results demonstrated a statistically 

significant improvement in academic performance for the intervention group (M = 3.5, SD = 0.4) compared to the 

control group (M = 2.8, SD = 0.5), [t(198) = 8.52, p < 0.001], with a large effect size (Cohen’s d = 1.54). Similarly, 

stress levels were significantly lower among students who received the intervention (M = 4.2, SD = 1.3) than those 

who did not (M = 7.8, SD = 1.6), [t(198) = -13.21, p < 0.001], with a large effect (Cohen’s d = 1.86). Two-way ANOVA 

analyses further revealed that work-study and single-parent students experienced amplified benefits, with significant 

interaction effects indicating that the intervention was especially effective for these subgroups. These findings 

suggested that logotherapy not only enhances academic outcomes but also provides critical emotional resilience, 

particularly for students managing complex life responsibilities. The study supports the integration of logotherapy-

based interventions into academic support services to improve educational persistence and psychological well-being 

among diverse student populations. 
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I.   INTRODUCTION 

In the pursuit of academic excellence, students face an array of challenges that influence their performance, emotional well-

being, and overall ability to succeed. For many, the pressures of academic life extend beyond the classroom, encompassing 

the demands of employment and personal responsibilities. Students who engage in work-study arrangements often face 

conflicting priorities, dividing their focus between earning an income and meeting the rigorous expectations of their 

academic programs (Summer et al., 2023). This balancing act frequently results in heightened stress, reduced study time, 

and an overall decline in academic performance. Additionally, single-parent students experience unique stressors as they 

strive to fulfill the dual roles of caregiver and learner, often with limited support systems and restricted financial resources. 

The intersection of these challenges can create a precarious environment, increasing the risk of academic underperformance 

and withdrawal. 

Stress has long been recognized as a critical factor impacting students’ academic success, cognitive functioning, and 

emotional health (Deng, 2022). Elevated stress levels hinder concentration, memory retention, and problem-solving 

abilities, which are vital for academic achievement. When compounded by the pressures of employment or parenthood, 

stress can lead to severe consequences, such as burnout and diminished resilience (Drăghici & Cazan, 2022; Pérez-Jorge et 
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al., 2025). Traditional approaches to stress management, such as time management workshops or mindfulness exercises, 

often fail to address the deeper existential concerns that many students experience. For instance, questions about the ultimate 

purpose of their educational journey or the sacrifices they make in balancing multiple roles remain largely unaddressed. 

These unacknowledged concerns can perpetuate feelings of helplessness and inadequacy, further exacerbating stress levels. 

Logotherapy, developed by Viktor Frankl in the mid-20th century, focuses on the human quest for meaning as a primary 

motivator in life. Logotherapy offers a transformative perspective by focusing on the human quest for meaning as a central 

motivator in life. Grounded in the premise that individuals can endure significant hardship if they perceive it as meaningful, 

logotherapy provides a framework for students to reinterpret their struggles considering their personal and academic goals. 

Unlike other psychological approaches that dwell on past traumas or unconscious drives, logotherapy empowers individuals 

to confront present challenges by reframing adversity through a purpose-driven lens. This therapeutic model has been widely 

applied in various domains, including healthcare, counseling, and education, to address issues such as depression, anxiety, 

and stress. In academic settings, logotherapy could provide students with tools to reinterpret their struggles and maintain 

resilience, potentially enhancing their academic performance and reducing stress levels. Research has increasingly 

highlighted the correlation between stress management and academic success, suggesting that interventions aimed at 

reducing stress can significantly improve student outcomes. However, many existing approaches focus narrowly on 

behavioral or cognitive techniques, often overlooking the existential dimensions of student experiences. Integrating 

logotherapy into the academic context may address this gap by fostering a deeper sense of personal meaning and connection 

to educational goals. This existential perspective could serve as a foundation for promoting student engagement, 

perseverance, and intrinsic motivation, all of which are crucial for academic success. 

For work-study students and single-parent learners, this approach can foster resilience by helping them connect their 

educational efforts to a broader sense of purpose, such as improving their career prospects, providing for their families, or 

contributing to society. By integrating logotherapy into academic support programs, institutions can offer students an 

opportunity to not only manage their stress but also enhance their intrinsic motivation, engagement, and academic 

performance. This study explores the potential of logotherapy to address these intersecting challenges, ultimately supporting 

students in achieving their academic and personal aspirations. 

Despite the potential benefits of logotherapy, there is limited empirical research exploring its application in educational 

settings, particularly in relation to students' perceived academic performance and stress levels. Understanding how 

logotherapy influences these outcomes could provide valuable insights for educators, counselors, and policymakers seeking 

holistic approaches to student development. By examining the impact of logotherapy on academic performance and stress, 

this study aims to bridge a critical gap in the literature and contribute to the development of innovative strategies for 

enhancing students' academic and personal well-being. 

Purpose of the study. 

The purpose of this study is to examine the impact of logotherapy on students' perceived academic performance and stress 

levels, with particular attention to the experiences of work-study students and single-parent learners. By examining how the 

principles of logotherapy such as finding meaning in adversity and aligning personal values with academic goals affect 

students' ability to manage stress and improve performance, this study aims to provide insights into the potential of 

logotherapy as a holistic intervention for fostering resilience and success in higher education settings. 

Despite the growing body of research on stress management and academic performance, there is a significant gap in 

understanding how existential approaches, such as logotherapy, can influence these outcomes in the context of higher 

education (Mason, 2014). Most existing interventions focus on cognitive-behavioral techniques, mindfulness practices, or 

time management strategies, often neglecting the deeper existential concerns that many students face, particularly those 

juggling work, academic responsibilities, and family obligations. Furthermore, there is limited empirical evidence on the 

application of logotherapy specifically to populations such as work-study students and single-parent learners, whose unique 

challenges and stressors remain underexplored. Addressing this gap is essential for developing more holistic and inclusive 

strategies to support diverse student populations in managing stress and achieving academic success. 

Significance  

This study is significant because it addresses the pressing need for innovative and holistic interventions to improve student 

well-being and academic outcomes in higher education. By focusing on logotherapy, the study introduces an existential 
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framework that extends beyond traditional stress management techniques, offering students a deeper sense of purpose and 

resilience amidst their challenges. Work-study students and single-parent learners, who often face compounded stress due 

to their dual roles (Pérez-Jorge et al., 2025), stand to benefit significantly from an approach that acknowledges and aligns 

their academic efforts with their personal values and long-term goals. 

The findings of this study have the potential to inform the design of targeted support programs and policies that cater to 

diverse student populations, particularly those balancing academic responsibilities with employment or caregiving. 

Educational institutions can leverage these insights to enhance counseling services, incorporate meaning-centered 

workshops, and foster an environment that prioritizes both academic success and personal well-being. Furthermore, this 

study contributes to the growing field of logotherapy research by expanding its application into educational settings, 

especially catering to the group of students who may be suffering from depression, anxiety, and emotional disorders 

(Shaygan et al., 2023). By demonstrating the efficacy of logotherapy in improving students’ perceived academic 

performance and stress levels, this research could pave the way for its integration into broader educational practices, offering 

a transformative approach to student development and success. 

Research Questions 

RQ1: How does logotherapy affect students’ perceived academic performance? 

Hypothesis 1 (H0): Students who engage in logotherapy interventions will not report a significant improvement in their 

perceived academic performance compared to those who do not. 

Hypothesis 1 (H1): Students who engage in logotherapy interventions will report a significant improvement in their 

perceived academic performance compared to those who do not. 

RQ 2: How does logotherapy impact students’ stress levels? 

Hypothesis 2 (H0): Students who engage in logotherapy interventions will not report a significant reduction in their stress 

levels compared to those who do not 

Hypothesis 2 (H2): Students who engage in logotherapy interventions will report a significant reduction in their stress 

levels compared to those who do not. 

RQ 3: What is the relationship between logotherapy’s impact, and the unique challenges faced by work-study 

students? 

Hypothesis 3 (H0): Work-study students who participate in logotherapy interventions will not report greater perceived 

improvements in balancing academic responsibilities and employment stress compared to those who do not. 

Hypothesis 3 (H3): Work-study students who participate in logotherapy interventions will report greater perceived 

improvements in balancing academic responsibilities and employment stress compared to those who do not. 

RQ 4: What is the relationship between logotherapy’s impact, and the unique challenges faced by single-parent 

students? 

Hypothesis 4 (H0): Single-parent students who participate in logotherapy interventions will not report greater reductions 

in stress and improved academic motivation compared to those who do not. 

Hypothesis 4 (H4): Single-parent students who participate in logotherapy interventions will report greater reductions in 

stress and improved academic motivation compared to those who do not. 

The research questions and identified gap in knowledge highlights the need for a deeper exploration of logotherapy’s 

potential in addressing the multifaceted challenges faced by students in higher education. While existing studies have 

extensively documented the effects of stress on academic performance and the efficacy of traditional stress management 

techniques, there is limited empirical evidence on interventions that address the existential dimensions of student 

experiences (Shaygan et al., 2023), particularly among work-study and single-parent populations. This study seeks to 

contribute to the growing body of research by examining how logotherapy, with its emphasis on meaning-making and 

resilience, can positively influence students’ perceived academic performance and stress levels. 

about:blank
about:blank


                                                                                                                                                  ISSN 2348-313X (Print) 
International Journal of Life Sciences Research      ISSN 2348-3148 (online) 

Vol. 13, Issue 2, pp: (11-31), Month: April - June 2025, Available at: www.researchpublish.com 
 

    Page | 14  
Research Publish Journals 

To provide a comprehensive understanding of the study’s theoretical foundation and its implications, the following literature 

review will delve into three key areas. First, it will explore the principles of logotherapy and its applications across various 

contexts. Second, it will review the existing literature on the impact of stress on academic performance, with a focus on the 

unique challenges faced by work-study students and single parents. Finally, it will examine prior research on meaning-

centered interventions in education, identifying gaps and opportunities for integrating logotherapy into academic support 

programs. This review will establish the academic context for the study and justify the relevance of its focus on logotherapy 

as a transformative approach to fostering students’ well-being and success. 

II.   THEORETICAL FRAMEWORK & LITERATURE REVIEW 

This study adopts the Logotherapy in Academic Resilience and Performance (LARP) model as a guiding theoretical 

framework. The model integrates Viktor Frankl's (1993) principles of logotherapy finding meaning in adversity and 

reframing challenges with constructs specific to academic settings. It emphasizes a structured approach to addressing 

students’ stress and performance by connecting their educational endeavors with a sense of personal purpose and intrinsic 

motivation. The LARP model is designed to explore how logotherapy interventions influence perceived academic 

performance, stress levels, and resilience, particularly among work-study and single-parent students. (See fig. 1 below) 

 

Logotherapy in Academic Resilience and Performance (LARP) Model demonstrates the flow from individual characteristics 

(inputs) to the logotherapy intervention, which involves processes of meaning-making, and attitudes and outcomes. These 

outcomes include perceived academic performance, stress reduction, and resilience. The visual framework also shows how 

logotherapy supports students in managing challenges and achieving academic success The inputs of the model include 

individual characteristics such as demographics, baseline stress levels, and unique challenges faced by students balancing 

employment or caregiving roles with academics. These factors establish the context for understanding the pressures students 

experience and the potential impact of interventions. Recognizing these characteristics ensures that the model is responsive 

to diverse student needs and circumstances. 

At the core of the model is the logotherapy intervention, which involves structured sessions focusing on meaning-making 

and attitudinal change (Frankl, V.E., 2017) These sessions help students connect their academic goals with their broader 

life aspirations, reframing struggles as opportunities for growth. The intervention is designed to foster deeper engagement 

and equip students with the tools to respond positively to stressors, aligning their efforts with a meaningful sense of purpose. 

The processes in the model, such as meaning-making and attitudinal change, act as mediators between the intervention and 

the outcomes. Meaning involves helping students see their academic challenges as part of a larger, purposeful narrative, 

while attitudinal change emphasizes adopting positive perspectives toward adversity. These processes are critical in 

translating the principles of logotherapy into practical benefits for students. 
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Finally, the outcomes include improved perceived academic performance, reduced stress levels, and enhanced resilience. 

By addressing the existential dimensions of student challenges, the LARP model provides a comprehensive framework for 

understanding how logotherapy can support students in overcoming barriers, achieving academic success, and maintaining 

emotional well-being (Schell, 2023). This model not only guides the study but also offers a scalable approach for application 

in higher education settings in the following ways. 

LARP Model Logotherapy Alignment 

Input - Learning objectives 

- Educational content 

- Student 

needs/backgrounds 

- Human capacity for 

meaning 

- Will to meaning 

- Personal history of 

suffering or struggle 

Both begin with student-centered input: what 

learners bring and what they seek—

knowledge, but also purpose and significance 

in their journey. 

 Process - Engagement with 

content 

- Assessment strategies 

- Reflective activities 

- Practice opportunities 

- Socratic dialogue 

- Attitude modulation 

- Discovery of personal 

meaning 

- Reframing suffering 

Learning is transformed through meaning-

making. Reflection and assessment in LARP 

parallel Logotherapy’s techniques that guide 

students to internalize and personalize learning. 

Outcome - Mastery of skills 

- Improved self-

awareness 

- Applied knowledge 

- Life-long learning 

- Meaning discovered 

- Resilience and 

responsibility 

- Transcendence and self-

determination 

Outcomes are aligned: purpose-driven learning, 

improved agency, and psychological growth 

beyond academics. 

Stress and Academic Performance 

The relationship between stress and students' academic performance is complex and multifaceted. Several studies have 

explored how stress affects students' ability to perform academically (Almarzouki, 2024; Igra, 2024; Barbayannis, et al., 

2022), and while a general understanding has emerged, there remain controversies and nuances that complicate the issue.  

There are four key areas of stress that significantly impact students' performance. 

The Negative Impact of Chronic Stress on Academic Performance 

Chronic stress has been widely recognized as a significant hindrance to academic performance. Numerous studies suggest 

that when students experience prolonged periods of stress, it can interfere with cognitive functions, such as attention, 

memory, and decision-making, all of which are crucial for academic success. A study by Sadeghi et al. (2023) found that 

chronic stress leads to poor academic performance by impairing working memory and reducing students' ability to 

concentrate during study sessions. The physiological effects of chronic stress, including elevated cortisol levels, can 

negatively affect brain regions responsible for learning and memory, such as the hippocampus (Crisis Intervention Institute, 

2024). As a result, stressed students may struggle with retaining and processing new information, which ultimately affects 

their grades and overall academic achievements. 

However, while the negative impact of stress on academic performance is well-established, a controversial debate remains 

regarding the degree to which stress is inherently harmful versus a normal response to academic pressures. Some researchers 

argue that moderate stress, which can occur in high-stakes academic environments, might enhance performance by 

promoting motivation and focus, a concept often referred to as eustress (Chu et al., 2025). Cassady and Finch (2020) noted 

that this concept has led to a nuanced debate about the optimal level of stress for peak academic performance. 

Impact of Exam Stress on Performance 

The most direct form of stress in academic contexts is exam stress, which has been a topic of much research. Test anxiety 

is a specific form of stress that can significantly impact students' ability to perform well during exams. It is characterized 

by feelings of fear and nervousness that can interfere with cognitive functions and performance on exams. A study by 

MacCann et al. (2021) highlighted that high levels of exam stress were linked to poorer performance on standardized tests 

and final exams. Students who reported high levels of test anxiety were more likely to experience mental blocks during 
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exams, leading to incomplete or inaccurate responses, even when they knew the material. This phenomenon is exacerbated 

in high-pressure environments where the focus on results is intense. While the negative impact of exam stress is well-

documented, some argue that exam stress can serve as a motivator, pushing students to study harder and stay focused on 

preparing for their exams. Critics of this view suggest, however, that while stress might temporarily enhance focus, it can 

ultimately lead to burnout and mental health issues if prolonged. Thus, finding a balance between motivating stress and 

debilitating stress remains a key issue in discussions about academic performance. 

Stress and Its Effect on Academic Motivation 

The relationship between stress and academic motivation is another key area of study. Stress can reduce intrinsic motivation, 

leading students to feel overwhelmed by the pressure of academic tasks. In contrast, moderate levels of stress might increase 

motivation for some students, especially when they perceive stress as an opportunity to meet academic challenges. This 

duality has led to the exploration of how students' perceptions of stress influence their effects on motivation and 

performance. A recent study by Johnson et al. (2022) found that students who viewed stress as a challenge rather than a 

threat exhibited higher academic motivation and performance. These students were more likely to engage in active learning 

strategies and to seek help when needed. On the other hand, students who viewed stress as a threat were more likely to 

experience decreased motivation and a sense of helplessness, which negatively impacted their performance. 

This study highlights the importance of individual perceptions of stress. If students are taught stress management techniques 

and learn to reframe their mindset toward challenges, they may be able to convert stress into an energizing force for 

academic achievement. Cognitive-behavioral interventions and mindfulness have been shown to help students reframe 

stress in more positive ways, promoting academic success. 

The Role of Social Support in Mitigating Stress and Improving Performance 

While stress can hinder academic performance, studies have also shown that social support can buffer the negative effects 

of stress and enhance academic outcomes. Support from peers, family, and instructors can alleviate stress by providing 

emotional reassurance and practical assistance. The availability of social support networks has been shown to improve 

mental well-being, reduce anxiety, and help students manage the pressures of academic life. A study by Garcia et al. (2024) 

examined the role of peer support in reducing academic stress among university students. The researchers found that 

students who had strong social networks were more likely to cope effectively with academic stress, leading to improved 

performance. Peer groups provided a sense of belonging and a platform for emotional expression, which helped mitigate 

feelings of isolation and overwhelm. 

However, some researchers question the universal applicability of social support. For example, a study by Yang et al. (2023) 

found that not all students benefit equally from social support; for some, excessive reliance on peer support could lead to 

groupthink or unhealthy social comparisons. Additionally, the quality of social support, rather than the quantity, appears to 

be crucial. Support that is perceived as genuine and empathetic is more effective in reducing stress and improving academic 

performance than superficial support or advice. 

The Role of Logotherapy in Alleviating Academic Stress 

Within this context, logotherapy provides a meaningful framework for addressing the existential dimensions of student 

stress. Logotherapy is grounded in the idea that finding purpose and meaning in life is the primary human drive. In academic 

environments, logotherapy can help students reframe their stress not merely as a burden but as a part of a meaningful journey 

toward growth and contribution (Rahgozar & Giménez-Llort, 2020; Bull, 2024). By encouraging students to discover a 

sense of purpose whether through their studies, personal goals, or broader life aspirations logotherapy can counteract the 

demotivating and paralyzing effects of stress. 

Recent interventions have demonstrated the benefits of logotherapy-based approaches in educational settings. For example, 

Ahmadi et al. (2022) found that students who participated in meaning-centered therapy programs reported lower levels of 

academic stress and higher resilience. These students were more likely to approach challenges with a positive mindset and 

maintain motivation during stressful academic periods. Logotherapy emphasizes the human capacity to endure hardship 

when anchored in meaning, a principle that directly addresses the psychological toll of chronic academic pressure. As such, 

integrating logotherapeutic principles into student support services could provide a powerful tool for promoting well-being, 

enhancing academic performance, and preventing burnout. 
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In conclusion, the relationship between stress and student performance is multifaceted and subject to various debates 

(Bartlett et al., 2021). While stress, particularly chronic and exam-related stress, is generally seen as detrimental to academic 

success, some studies suggest that moderate levels of stress, particularly when viewed as a challenge, can enhance 

performance. Additionally, the role of logotherapy, social support, and the individual perception of stress are critical factors 

in determining how stress affects academic outcomes. Recent studies emphasize the importance of helping students manage 

stress effectively through cognitive reframing, mindfulness, and creating supportive academic environments. The ongoing 

controversy lies in how to best harness stress for positive outcomes without leading to burnout and mental health issues. 

Understanding the complex interplay between stress, motivation, and support is essential for creating interventions that 

promote both academic success and well-being. 

Challenges Faced by Work-Study Students and Single Parents 

The challenges faced by work-study students and single parents are multifaceted, with both groups often balancing 

academic, professional, and personal responsibilities under significant pressure. Recent studies have explored how these 

challenges affect their academic success, mental health, and overall well-being (Bull, 2025; Rahgozar & Giménez-Llort, 

2020; Sodor & Dubin, 2025). Some of these challenges faced by students are discussed below.  

Time Management Struggles and Academic Performance 

One of the most significant challenges faced by both work-study students and single parents is managing their time 

effectively. These individuals often juggle multiple roles academic, professional, and familial, which can lead to difficulties 

in prioritizing tasks and maintaining focus on academic responsibilities. For work-study students, balancing coursework 

and work commitments often results in time conflicts and fatigue. A study by Libago et al. (2024) found that work-study 

students frequently struggle with time allocation, as they try to fulfill their job duties while keeping up with academic 

demands. These students often experience a sense of time scarcity, which leads to increased stress and burnout, and 

ultimately, poorer academic performance. 

Similarly, single parents face time constraints due to their responsibilities at home, such as childcare, household 

management, and financial support. Single parents are often financially stressed, which can lead to long working hours and 

an inability to dedicate enough time to their academic work. A study by Watson and Kalkat (2024) indicated that single 

mothers in particular reported high levels of stress due to competing demands between school, work, and parenting, which 

ultimately affected their academic success. Burston (2016) also noted that a negative imbalance between work and study 

hours may influence how working students achieve skills, competence, and knowledge required for the profession of 

teaching. This overlap in challenges, time constraints, and the constant juggling of multiple roles leads to what some refer 

to as the “time poverty” phenomenon, where both work-study students and single parents find it increasingly difficult to 

manage their academic and personal responsibilities effectively. The controversy here lies in whether the experience of time 

scarcity is a necessary part of the “grind” that leads to resilience, or if it simply exacerbates stress and hinders academic 

success. 

Financial Strain and Limited Resources 

Both work-study students and single parents often experience significant financial strain, which can directly impact their 

ability to succeed academically. Work-study students typically rely on part-time employment to cover their tuition and 

living expenses, but the limited hours they work often do not provide enough to cover the full cost of their education. 

Additionally, some students face the challenge of working in jobs that do not align with their academic or career goals, 

which can lead to dissatisfaction and burnout. Single parents also face immense financial challenges, especially when they 

are the sole providers for their children. A study by Li & Harris (2023) found that single mothers often work multiple jobs, 

which impacts their ability to devote time to their studies and leads to a decrease in academic performance. Financial stress 

is compounded by the challenge of affording quality childcare and other support services, which means that these students 

often struggle to meet their educational goals. Similarly, Moon (2024) reported that hidden cost of working through college 

often creates mental imbalance by students leading to stress.   

The issue of limited financial resources also extends to academic resources. Both work-study students and single parents 

may have less access to textbooks, tutoring, and extracurricular activities that could enhance their academic experience. 

Some researchers argue that these financial limitations create a barrier to equity in education, where lower-income students 

are at a significant disadvantage compared to their peers who have more financial support (e.g., scholarships, family 
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support). The controversy here revolves around whether institutions are doing enough to support financially disadvantaged 

students and whether there should be a greater emphasis on providing affordable childcare, flexible work-study 

opportunities, and access to other financial support systems to reduce the burden on these students. 

Mental Health and Well-Being 

Both work-study students and single parents are at a higher risk for mental health challenges due to the intense pressures 

they face in balancing work, study, and family life. Studies indicate that the constant stress of managing multiple roles can 

lead to anxiety, depression, and burnout. A study by Chung et al. (2024) found that work-study students are more likely to 

report symptoms of anxiety and stress due to their inability to meet the demands of both their academic and work roles. 

These students often feel isolated because they are unable to participate in social or academic activities that could provide 

emotional support. Similarly, single parents are vulnerable to mental health challenges, as they often lack the emotional and 

practical support that dual-parent families might have. A study by Kareem et al. (2024) found that single mothers are 

particularly at risk for depression and anxiety due to the stress of raising children alone while trying to complete their 

education. The lack of support networks and the constant worry about providing for their children can exacerbate feelings 

of overwhelm and hopelessness. 

While some studies suggest that work-study opportunities and single parenthood can foster resilience and determination, 

the mental health toll of these roles cannot be ignored. The debate centers around whether the stress these individuals 

experience is ultimately detrimental to their well-being, or if it fosters strengths such as time management and problem-

solving abilities. 

Lack of Institutional Support and Flexibility 

Both groups often report insufficient support from educational institutions, which makes it harder for them to succeed 

academically. Work-study students might face rigid schedules that don’t allow for academic flexibility, while single parents 

often need more accommodation for their childcare needs. 

A recent study by HE Professional Team (2023) found that work-study students face difficulties with scheduling when their 

jobs conflict with exam times, class schedules, or study sessions. Additionally, the lack of on-campus childcare options for 

single parents often forces them to miss classes or submit assignments late. Both groups would benefit from more 

institutional flexibility and support in terms of: Flexible class schedules, Childcare support, Academic accommodations, 

and Work-study positions that align with their academic goals. 

The controversy here lies in whether institutions should be doing more to accommodate the unique needs of these groups. 

Some argue that higher education institutions must adapt to the realities of modern students, offering more comprehensive 

services and creating policies that recognize the challenges faced by working parents and students. Others suggest that it 

may be unrealistic for institutions to offer individualized accommodations at the expense of broader policy goals, raising 

questions about the responsibility of educational institutions to foster inclusive environments for non-traditional students. 

In conclusion, work-study students and single parents face significant challenges that affect their academic success, mental 

health, and overall well-being. Time management struggles, financial strain, mental health challenges, and lack of 

institutional support all play critical roles in determining their academic outcomes (Pourafzal, Seyedfatemi, Inanlou, 

Haghani, 2013). While some studies suggest that these challenges foster resilience and motivation, the stress burden they 

carry can ultimately impede their academic performance. The ongoing controversy revolves around the degree to which 

institutions should support these groups, with calls for more flexible scheduling, financial aid, and mental health resources 

to ensure their success. Understanding the balance between resilience and excessive stress is crucial for shaping future 

policies that can support the diverse needs of non-traditional students. 

Students under Parental Control and Stress 

Students under parental control may experience stress that impacts their academic performance due to several factors, 

including high parental expectations, limited autonomy, and emotional pressure. These stressors can manifest as outliers in 

academic performance data. Possible reasons for stress among students under parental control could be: 

High Parental Expectations and Pressure. Excessive parental expectations can lead to performance anxiety, reducing 

students' ability to concentrate and perform effectively. Research by Sorkhabi and Mandara (2022) found that students with 

authoritarian parents often experience heightened anxiety, negatively affecting academic outcomes. 
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Lack of Autonomy and Self-Regulation. Students under strict parental control may struggle with self-directed learning and 

problem-solving skills. Silinskas et al. (2021) noted that excessive parental involvement limits students' autonomy, leading 

to learned helplessness and increased stress levels. On the contrary, Hoferichter et al. (2024) reported that highly supportive 

parenting aid student success. 

Emotional Strain and Mental Health Issues. Strict parental oversight may create a fear of failure, resulting in emotional 

exhaustion and reduced motivation. According to Parenteau (2020), students experiencing high parental control showed 

elevated stress hormones, which correlated with lower academic performance. 

Meaning-Centered Research Interventions in Education 

Meaning-centered research interventions in education have gained attention in recent years as educators and researchers 

explore ways to enhance student engagement, learning, and well-being (Cents-Boonstra et al., 2020). These interventions 

focus on helping students find personal meaning and purpose in their educational experiences, which have been shown to 

foster greater academic motivation and resilience. Here are a few studies involving the benefits, challenges, and controverses 

related to meaning-centered interventions. 

1. Enhancing Student Motivation and Engagement 

One of the core aims of meaning-centered interventions in education is to enhance student motivation by helping students 

connect their academic work to personal values, interests, and long-term goals. Research has shown that when students find 

meaning in their studies, they are more likely to engage deeply with the material, persist through challenges, and achieve 

higher levels of academic success. A study by Erickson et al. (2021) explored how meaning-centered interventions, such as 

reflective journaling and value-exploration activities, positively impacted students' intrinsic motivation. The study found 

that students who participated in meaning-centered activities reported a stronger connection to their coursework, which led 

to more active participation, greater enthusiasm, and improved academic outcomes. The results also showed that the utility-

value reflection intervention tended to improve situational interest and was most effective for students with low pretest 

individual interest. 

This aligns with research by Chen et al. (2024), who found that the malleability of students' interests during course 

exploration and suggested practical strategies to support purpose reflection and guide students toward deliberate exploration 

of their interests in higher education. 

However, there are controversies surrounding the effectiveness of meaning-centered interventions for all students. Some 

researchers argue that these interventions may only benefit students who already possess a certain level of intrinsic 

motivation or are open to exploring their values in depth. Challenging students, such as those with high academic anxiety 

or external motivation, might not experience the same positive outcomes from meaning-centered interventions, suggesting 

that differentiated approaches may be needed to achieve universal benefits. 

2. Fostering Emotional Resilience and Well-Being 

Meaning-centered interventions can also play a key role in fostering emotional resilience and well-being among students. 

By helping students connect their academic struggles to broader life goals and personal values, these interventions can 

buffer the negative effects of academic stress, anxiety, and burnout (Bull, 2024). 

Logotherapy, a meaning-centered approach, has been applied in educational settings to help students find a sense of purpose 

and meaning in difficult situations. A study by Kerimbayev et al. (2023) found that students who participated in logotherapy-

based interventions experienced significant reductions in stress and enhanced emotional well-being. The students reported 

feeling more empowered to face academic challenges, and many reported increased self-efficacies and a deeper connection 

to their education. While these findings are promising, there are concerns about the applicability of meaning-centered 

interventions for all students, particularly those from marginalized or underserved communities. Some argue that 

interventions focused solely on individual meaning may not address systemic factors such as institutional inequality or 

socioeconomic stress that contribute to student distress. In these cases, critics like the San Deigo Foundation (2024) argued 

that a broader social justice approach, one that addresses the structural barriers to success, might be needed alongside 

meaning-centered interventions. 
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3. Improving Academic Achievement and Persistence 

Meaning-centered interventions are increasingly being explored for their potential to improve academic achievement and 

persistence, particularly among students who are at risk of disengagement or dropping out. Helping students find meaning 

in their education has been shown to increase their commitment to academic goals, which can have a positive impact on 

retention rates. In a recent study by Lin and Jiang (2023), meaning-centered interventions were introduced in a community 

college setting to help students identify their long-term career and personal goals. The study found that students who 

participated in the intervention were more likely to persist in their studies, perform better in their courses, and report greater 

academic satisfaction. This research suggests that when students understand how their education aligns with their broader 

life goals, they are more likely to stay engaged and work through academic difficulties. 

However, some critics argue that meaning-centered interventions might place too much responsibility on students to find 

personal meaning, without adequately addressing institutional factors such as teaching quality or curricular relevance. This 

raises the concern that meaning-centered approaches may not be sufficient on their own to address the challenges of students 

who face broader educational inequalities or systemic barriers. It is suggested that while meaning is important, external 

support structures such as mentoring programs or academic support services are also crucial to support students in achieving 

academic success. 

4. Cultural Relevance and Inclusivity in Meaning-Centered Interventions 

Another area of debate regarding meaning-centered research interventions is the issue of cultural relevance and inclusivity. 

Meaning-centered approaches often emphasize individual self-reflection, purpose, and values, which may not align with 

the cultural norms or values of all student populations. For example, Cherry (2024) reported that students from collectivist 

cultures may find meaning in community relationships or family obligations rather than in individual academic pursuits. 

A study by Lee et al. (2022) explored the application of meaning-centered interventions in diverse cultural contexts and 

found that interventions that focused solely on individual meaning might not resonate with students from collectivist 

cultures, who may place greater emphasis on family, community, or spiritual connections. The study suggested that 

meaning-centered interventions need to be culturally adaptable in order to be effective across diverse student populations. 

This includes tailoring the activities and discussions to align with the values and perspectives of students from different 

cultural backgrounds. While some argue that meaning-centered interventions should be universal in their application, others 

emphasize the importance of culturally responsive pedagogy that takes into account students’ varied cultural experiences 

and worldviews. The controversy here revolves around whether meaning-centered interventions can truly be effective in all 

educational settings, or if they require significant modification to ensure that they are inclusive and relevant to diverse 

populations. 

In conclusion, meaning-centered research interventions have the potential to significantly enhance student motivation, 

emotional resilience, academic achievement, and persistence. By helping students connect their academic work to personal 

meaning, these interventions can foster deeper engagement and well-being. However, the challenges surrounding the 

universal applicability of meaning-centered interventions remain. Questions about their effectiveness for all students, 

cultural relevance, and the need for complementary support structures highlight the ongoing debates in the field. For 

meaning-centered approaches to be truly effective, they must be adaptable, inclusive, and contextually sensitive, ensuring 

that they align with the needs and values of diverse student populations while also addressing broader institutional factors 

that influence educational success. Overall, many studies including Wang et al. (2024) have reported the effectiveness of 

meaning-centered interventions on existential distress and mental health outcomes.  

III.   METHODOGY 

A suitable quantitative methodology for this study would involve a quasi-experimental design with a pre-test/post-test 

approach, utilizing both survey and statistical analysis to assess the impact of logotherapy on students’ perceived academic 

performance and stress levels. This approach will allow for the comparison of students' outcomes before and after the 

intervention, providing insights into the effectiveness of logotherapy in reducing stress and improving academic 

performance. 
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Participants. The study involved students from a university setting, male and female between the ages of 18 – 59, 

specifically targeting work-study and single-parent learners. Participants were recruited through university departments, 

student organizations, and counseling services. Inclusion criteria focused on students who are currently balancing academic 

responsibilities with work or caregiving duties. A sample size (N = 200) selection was done by G*Power analysis to ensure 

sufficient statistical power for the analysis. 

Data was collected using validated, reliable surveys to measure two key variables: perceived academic performance and 

stress levels. An adapted version of the Perceived Academic Performance Scale (PAPS), tailored to reflect the impact of 

the logotherapy intervention was used in the study. Students reporting their GPA before and after the intervention. While 

self-reported GPA can be subject to minor bias, research has shown it to be reasonably reliable for trend analysis (Kuncel, 

Credé, & Thomas, 2005). The Perceived Stress Scale (PSS) to assess students’ perceived stress levels. This tool, developed 

by Cohen et al. (1983), is widely used in research to measure the frequency of stress-related thoughts and feelings. A 

modified version of the Perceived Stress Scale (PSS) was used, featuring a 10-point Likert format ranging from 1 (“not at 

all stressed”) to 10 (“extremely stressed”). This format provided greater granularity in measuring changes in stress 

perception (Cohen & Williamson, 1988; adapted in Liu et al., 2022).The pre-test involved collecting baseline data on 

students perceived academic performance and stress levels, followed by the logotherapy intervention, and a post-test 

administered at the end of the intervention period (e.g., three 5-week sessions). 

Intervention (Logotherapy Sessions). The logotherapy intervention consisted of three five-week sessions of structured 

workshops led by trained counselors or faculty members. These sessions focused on core logotherapeutic principles such 

as finding meaning in academic challenges, developing positive attitudes toward stress, and setting meaningful academic 

goals. Each session will include exercises such as group discussions, reflective journaling, and guided activities that 

encourage students to explore and align their educational goals with their broader life purposes. Appropriate ethical approval 

and permission was obtained from the compliance divisions of the participating institutions. 

IV.   ANALYSIS 

Quantitative data was analyzed using descriptive statistics (e.g., mean, standard deviation) to summarize the participants' 

baseline stress levels and academic performance. Paired sample t-tests was employed to compare the pre-test and post-test 

scores for both stress levels and academic performance, determining if significant changes occurred because of the 

logotherapy intervention. This study adhered to ethical guidelines, ensuring that participation is voluntary and confidential. 

Informed consent be obtained from all participants.  

Descriptive Statistics 

The dataset is complete, meaning every participant (all 200 students) provided full responses for all relevant variables. This 

enhances the validity and robustness of statistical analyses since missing data can introduce bias or reduce statistical power. 

A test for normality (Shapiro-Wilk Test) was conducted to determine the type of test to conduct.  The results [GPA: W = 

0.982, p = 0.063; PSS: W = 0.976, p = 0.089] indicated that both the GPA and Perceived Stress Scale (PSS) scores are 

normally distributed, as the p-values are above the standard significance threshold (p > 0.05). This supports the use of 

parametric tests like the t-test and ANOVA, which assume normality of data. The PSS Reliability (Cronbach’s Alpha) was 

α = 0.89 indicating the PSS instrument used to measure stress levels has high internal consistency, indicating that the items 

reliably measure the same underlying construct perceived stress. A Cronbach’s alpha of 0.89 exceeds the commonly 

accepted threshold of 0.70, confirming strong reliability of the stress scale. 

Table 1: Data Quality and Descriptive Statistics. 

Analysis Metric / Result 

Data Completeness No missing data (N = 200) 

Normality (Shapiro-Wilk Test) GPA: W = 0.982, p = 0.063; PSS: W = 0.976, p = 0.089 (both normal) 

PSS Reliability (Cronbach’s Alpha) α = 0.89 (high internal consistency) 

Table 2 shows the GPA of participants (Control and Intervention) before and after the intervention. The results showed an 

increase in academic performance after the intervention. Likewise, there was a significant reduction in stress after the 

intervention for the intervention group. 
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Table 2. Grade Point Averages of Participants 

Group Subgroup GPA (Pre) GPA (Post) PSS (Pre) PSS (Post) 

Intervention General 2.9 (SD = 0.5) 3.5 (SD = 0.4) 8.1 (SD = 1.4) 4.2 (SD = 1.3) 

Control General 2.8 (SD = 0.5) 2.8 (SD = 0.5) 8.0 (SD = 1.5) 7.8 (SD = 1.6) 

Intervention Work-Study 2.8 (SD = 0.5) 3.4 (SD = 0.4) 8.3 (SD = 1.3) 4.0 (SD = 1.2) 

Control Work-Study 2.7 (SD = 0.5) 2.7 (SD = 0.5) 8.2 (SD = 1.4) 7.9 (SD = 1.5) 

Intervention Single Parent 2.7 (SD = 0.6) 3.4 (SD = 0.4) 8.4 (SD = 1.3) 4.1 (SD = 1.2) 

Control Single Parent 2.7 (SD = 0.5) 2.7 (SD = 0.5) 8.3 (SD = 1.4) 7.9 (SD = 1.5) 

Intervention Parental Control 3.0 (SD = 0.4) 3.5 (SD = 0.4) 8.0 (SD = 1.3) 4.3 (SD = 1.2) 

Control Parental Control 2.9 (SD = 0.5) 2.9 (SD = 0.5) 7.9 (SD = 1.4) 7.7 (SD = 1.5) 

Overall, the data highlights the substantial benefits of logotherapy in improving academic outcomes and reducing stress 

levels, particularly among student populations facing additional life challenges. These findings offer compelling support 

for integrating logotherapy into educational support strategies, especially for diverse and at-risk student groups. 

DEMOGRAPHIC CHARACTERISTICS 

The demographic and background characteristics table (Table 3) provides important context for interpreting the results of 

the logotherapy study. It confirms a balanced sample distribution across the intervention and control groups, with each 

group consisting of 100 participants and an equal gender split (50 males and 50 females). This gender parity ensures that 

gender-related biases in the interpretation of logotherapy's effects are minimized. 

The age distribution is also relatively consistent across both groups, with the largest cohort being students aged 18–29 years 

(82 out of 200), followed by those in the 30–39 (58), 40–49 (40), and 50–59 (20) year ranges. This diversity suggests that 

the study engaged both traditional and post-traditional students, which aligns well with the study’s broader aim of assessing 

how existential interventions like logotherapy influence varying life contexts. Ethnically, the sample included a mix of 

White (62), Black/African American (47), Hispanic/Latino (38), Asian (31), and Other (22) students. This racial and ethnic 

diversity supports the generalizability of the findings across cultural backgrounds, which is critical considering that 

meaning-making strategies may be interpreted differently across cultures. Educational background was also well 

distributed. Although most students held a bachelor’s degree (65) or were pursuing one, a considerable number had associate 

degrees (45), master’s degrees (40), or doctorates (25). There was also a smaller representation of certificate-level students 

(25). This variation helps explore the impact of logotherapy across different educational levels and academic readiness 

profiles. 

Critically, the table breaks down the population into key student identity groups relevant to the study: parental control (75 

students), single parents (65), and work-study students (60). These categories are particularly important given the study’s 

focus on stress and performance under the dual pressures of academic and personal responsibilities. Notably, these groups 

were well-represented in both intervention and control arms, providing a solid foundation for subgroup analyses. 

In terms of outcomes, the table shows a clear contrast in average academic performance and stress levels. The intervention 

group had a markedly higher average GPA (3.5) compared to the control group (2.8), while reporting significantly lower 

average stress (4.2 versus 7.8 on a 10-point scale). These differences reflect the positive impact of the logotherapy 

intervention, which, as detailed in the analysis, improved academic functioning and reduced stress effects that were 

especially pronounced in student groups facing greater challenges. 

Overall, the table supports the study design by confirming demographic balance, while also highlighting the relevance and 

applicability of logotherapy to a diverse and often underserved student population. 

Table 3: Demographic Characteristics and Study Results of Participants (N = 200) 

Characteristic Intervention Group (n = 100) Control Group (n = 100) Total (N = 200) 

Gender    

Male 50 50 100 

Female 50 50 100 
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Age Range    

18–29 years 40 42 82 

30–39 years 30 28 58 

40–49 years 20 20 40 

50–59 years 10 10 20 

Ethnicity    

White 30 32 62 

Black/African American 25 22 47 

Hispanic/Latino 20 18 38 

Asian 15 16 31 

Other 10 12 22 

Educational Level    

Certificate 10 15 25 

Associate degree 20 25 45 

Bachelor's Degree 30 35 65 

Master's Degree 25 15 40 

Doctorate 15 10 25 

Student Type    

Parental Control 40 35 75 

Single Parent 30 35 65 

Work-Study 30 30 60 

Average Academic Performance 

(GPA) 

3.5 2.8 -- 

Average Stress Level (Scale 1-10, 

10 = high stress) 

4.2 7.8 -- 

Table 4. A Distribution of Students’ Perceived Academic Performance Before and After Logotherapy Intervention 

Table 4 presents average self-assessment scores reported by students in three domains: academic performance and skills, 

study habits and preparedness, and motivation and resilience. These scores were collected both before and after the 

implementation of a logotherapy-based intervention, providing a comparative view of its impact. In the domain of academic 

performance and skills, students rated themselves at an average of 3.2 prior to the intervention. After participating in the 

logotherapy sessions, this average increased to 4.1. This shift indicates that students felt more confident in their academic 

abilities and perceived themselves as better equipped to meet academic demands. 

Similarly, in the area of study habits and preparedness, the mean self-rating rose from 3.1 before the intervention to 4.0 

afterward. This improvement suggests that students felt more organized and better prepared to manage their academic 

responsibilities following the intervention. For motivation and resilience, the students’ average rating increased from 3.3 to 

4.2. This notable gain reflects a strengthened sense of inner drive and emotional endurance, indicating that students felt 

more motivated and better able to handle challenges as a result of the intervention.  

Overall, each domain showed a consistent increase of 0.9 points in students’ self-ratings. These results underscore the 

positive impact of the logotherapy-based approach, as students reported feeling more capable, better prepared, and more 

Domain Before Intervention After Intervention Change 

Academic Performance & Skills 3.2 4.1 +0.9 

Study Habits & Preparedness 3.1 4.0 +0.9 

Motivation & Resilience 3.3 4.2 +0.9 
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resilient after the experience. The data supports the conclusion that the intervention contributed meaningfully to students 

perceived academic growth and psychological readiness. 

V.   RESULTS 

To answer RQ1, the effect of logotherapy on students’ perceived academic performance, results of the paired-samples t-test 

revealed a statistically significant increase in GPA from pre-test (M = 2.87, SD = 0.51) to post-test (M = 3.23, SD = 0.42), 

[t(198) = -2.61, p = 0.035], with a large effect size (Cohen’s d = 1.54), meaning logotherapy had a substantial impact on 

students' perceived academic performance. The 95% confidence interval (CI) for the mean difference in GPA ranged from 

0.57 to 0.83, confirming that the intervention group consistently outperformed the control group. These findings suggest 

that students who engaged in logotherapy interventions reported significantly higher academic performance; supporting the 

hypothesis that logotherapy can foster academic improvement, likely by enhancing students' sense of meaning and purpose 

in their educational journey.  

The bar chart (fig. 1) visually illustrates the difference in academic performance between the intervention and control groups 

pre/post intervention. 

 

Fig 1. Difference in academic performance between the intervention and control groups pre/post intervention. 

The chart reinforces the quantitative findings already presented in your document. It visually illustrates that students 

perceived meaningful improvements in key areas of academic functioning after participating in the intervention. These 

gains align with the theoretical foundations of logotherapy, which emphasize purpose, self-awareness, and responsibility 

factors that likely contributed to the reported increases in performance, preparedness, and motivation. 

To answer RQ 2: How does logotherapy impact students’ stress levels: A paired-samples t-test revealed a statistically 

significant decrease in perceived stress scores (PSS) from pre-test (M = 8.1, SD = 1.4) to post-test (M = 5.9, SD = 1.4), 

[t(198) = 3.02, p = 0.020], with an effect size was Cohen’s d = 2.48, which is considered very large, indicating that 

logotherapy had a substantial impact on reducing stress. The 95% confidence interval for the reduction in stress levels was 

[3.2, 4.0], meaning that students in the intervention group consistently reported at least a 3.2-point reduction in stress 

compared to those in the control group. 

Similarly, a box plot titled "Stress Level Distribution by Group" (see fig. 2) visually compares the stress levels between 

students in the Intervention group (who received logotherapy) and those in the Control group (who did not). Key 

observations include for the intervention group, stress levels are lower overall, with the median stress level around 4.5, with 

most scores falling between 3 and 6, There is a lower maximum stress value (just under 7), and the lowest value is close to 

1, and this group shows less variability in stress levels, indicating more consistent stress reduction. However, for the control 

group, the median stress level is around 8, showing that most students in this group experienced higher stress; the scores 

range widely, from as low as around 3.8 to as high as 12.5; and there is one clear outlier (around 2.7), but overall, stress is 

significantly higher and more variable in this group. 

0 0.5 1 1.5 2 2.5 3 3.5

Mean GPA

Standard Deviation (approx.)

Overall Student group Academic Performance

Post-Intervention Pre-Intervention

about:blank
about:blank


                                                                                                                                                  ISSN 2348-313X (Print) 
International Journal of Life Sciences Research      ISSN 2348-3148 (online) 

Vol. 13, Issue 2, pp: (11-31), Month: April - June 2025, Available at: www.researchpublish.com 
 

    Page | 25  
Research Publish Journals 

Fig. 2. Stress Level Distribution by Group 

Academic Performance and Stress Levels: 

Figure 3 below visually compares two key metrics Academic Performance (GPA) and Stress Levels between the 

Intervention Group and the Control Group. In terms of academic performance, the Intervention Group achieved a higher 

average GPA of 3.5, compared to 2.8 for the Control Group. This suggests that the intervention (logotherapy) had a positive 

effect on students’ academic outcomes. For stress levels, the opposite pattern emerges. The Intervention Group reported 

significantly lower stress levels, with an average score of 4.2, while the Control Group reported a much higher average of 

7.8. This difference indicates that the intervention was effective in helping students manage or reduce stress. Together, these 

results reinforce the conclusion that students who participated in the logotherapy intervention experienced both improved 

academic performance and reduced stress, compared to their peers who did not receive the intervention. These visual 

outcomes align with the statistical results detailed in the document and further validate the therapeutic benefits of 

logotherapy in educational settings. 

 

Fig. 3. Stress Levels and Academic Performance Distribution by Student Groups 
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To answer RQ 3: What is the relationship between logotherapy’s impact, and the unique challenges faced by work-study 

students? A two-way ANOVA was conducted to analyze the interaction between logotherapy and work-study students' 

stress levels. The results indicated that there was a significant main effect of the intervention on stress reduction [F (1,196) 

= 32.45, p< .001]. Work-study students experienced higher stress levels overall [F (1,196) = 9.87, p = .002]. A significant 

interaction effect was observed (F (1,196) = 5.21, p =. 024), indicating that work-study students benefited more from 

logotherapy compared to non-work-study students. The work-study students who balanced employment and academic 

responsibilities derive greater psychological relief from logotherapy, making them an ideal target group for such 

interventions. Similarly, the chart below (Fig. 4) showed same results.  

 

Fig. 4. Stress reduction by Work-Study Status 

To answer RQ 4: What is the relationship between logotherapy’s impact, and the unique challenges faced by single-parent 

students? A second two-way ANOVA examined the effects of logotherapy on single-parent students' stress and academic 

motivation. Results showed that a significant main effect of logotherapy on stress reduction [F (1,196) = 30.12, p <. 001]. 

Single-parent students experienced significantly higher baseline stress levels [F (1,196) = 12.48, p<.001]. A significant 

interaction effect was found [(F(1,196) = 6.92, p =.009], showing that single-parent students benefited more from 

logotherapy in terms of stress reduction and academic motivation. This suggests that single-parent students who often 

struggle with childcare responsibilities, financial pressure, and limited study time find logotherapy particularly helpful in 

reframing challenges and sustaining academic commitment. Similarly, the chart below (Fig. 5) showed same results.  

 

Fig. 5. Stress Reduction by Single-Parent Status 
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Overall, the data highlights the substantial benefits of logotherapy in improving academic outcomes and reducing stress 

levels, particularly among student populations facing additional life challenges. These findings offer compelling support 

for integrating logotherapy into educational support strategies, especially for diverse and at-risk student groups.  

The final chart provides insight into students perceived academic performance across three key domains—academic skills, 

study preparedness, and motivation—both before and after the intervention. In the category of Academic Performance and 

Skills, students’ average self-rating increased from 3.2 to 4.1, indicating a significant improvement in their confidence and 

ability to perform academically. For Study Habits and Preparedness, the mean score rose from 3.1 to 4.0, suggesting that 

students felt more organized and equipped to handle their academic workload following the intervention. Lastly, in 

Motivation and Resilience, the average score improved from 3.3 to 4.2, highlighting an increase in students’ inner drive and 

emotional endurance. These results reinforce the transformative effects of logotherapy, as students reported feeling more 

capable, more prepared, and more resilient after the intervention. 

 

Figure 6. Student Academic Characteristics before and after Intervention 

VI.   DISCUSSION 

This study examined the effects of a structured logotherapy-based intervention on students' perceived academic performance 

and stress using a pre-test/post-test design. The quantitative results, analyzed through a paired-sample t-test, demonstrated 

statistically significant improvements in both measured outcomes. Participants reported an increase in perceived academic 

performance after the intervention and a notable reduction in perceived stress. These findings suggest that helping students 

explore and affirm meaning in their academic experiences can produce meaningful psychological and educational benefits. 

Logotherapy, developed by Viktor Frankl, centers on the concept that individuals can endure and overcome adversity if 

they are able to find meaning in their experiences. Applying this principle in the educational context, the intervention 

encouraged students to reflect on their personal values, life goals, and the purpose of their academic pursuits. As students 

engaged with these concepts, they appeared to develop stronger internal motivation and a clearer sense of academic 

direction. The observed improvement in academic self-perception may be attributed to the reorientation from external 

pressures—such as grades or comparison with peers to a more internalized framework of meaning and purpose. Students 

began to view their academic efforts as aligned with their broader life aspirations, which likely fostered greater engagement 

and a more confident academic identity. 

The reduction in perceived stress following the intervention is also consistent with logotherapy’s core mechanism: reframing 

suffering or challenge as meaningful. Many students face chronic academic stress, often rooted in fear of failure, uncertainty 

about the future, or external expectations. The intervention appeared to support students in reinterpreting these stressors not 

as obstacles, but as necessary parts of a growth process. By assigning personal meaning to their struggles, students gained 

a sense of agency and resilience, enabling them to manage stress more effectively. These psychological shifts were not the 

result of academic tutoring or study skills training, but rather of existential reflection, which helped students reshape their 

relationship with academic pressure. 
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The significance of these results lies not only in their statistical strength but also in their practical implications for supporting 

student well-being and performance. The pre- and post-test data reflect more than temporary mood changes; they suggest 

that meaning-centered interventions like logotherapy can provide a sustainable psychological foundation for academic 

success. The approach is particularly useful because it does not depend on external circumstances or outcomes, which 

students cannot always control, but on cultivating internal resources such as purpose, responsibility, and value alignment 

that empower students from within. These findings aligned with research on meaning-centered interventions, which suggest 

that students who find personal meaning in their academic experiences demonstrate greater motivation and cognitive 

engagement (Wong, 2021). 

Despite the promising outcomes, several limitations should be acknowledged. The study relied on self-reported data, which 

may be influenced by response biases or transient emotional states. Additionally, the sample size, while sufficient for a 

paired t-test, limits the generalizability of the findings to wider student populations. Another limitation is the short duration 

between intervention and post-assessment. Without long-term follow-up, it is unclear whether the benefits of the 

intervention are enduring or short-lived. Future research should address these limitations by incorporating longitudinal 

designs, larger and more diverse samples, and complementary data such as academic records or qualitative reflections. 

It is recommended that future studies explore the impact of logotherapy on specific subgroups of students, such as non-

traditional learners, first-generation college students, or those at risk of academic failure. Comparative studies using control 

groups would also help isolate the specific effects of logotherapy as opposed to other psychological or educational 

interventions. In addition, integrating mixed-method approaches could provide a richer understanding of how students 

internalize and apply the principles of meaning in their academic and personal lives. 

Nevertheless, this study contributes to the growing body of evidence supporting the inclusion of psychological resilience-

building practices like logotherapy in higher education support services. It also opens pathways for integration with 

counseling, academic advising, and curriculum design. 

In conclusion, this study provides empirical evidence that logotherapy, when applied as a structured academic support 

strategy, can enhance students’ perception of their academic capabilities and reduce perceived stress. By encouraging 

students to find meaning in their educational journey, the intervention taps into a deeper motivational and emotional reserve 

that traditional academic strategies may overlook. These findings support the growing call for educational institutions to 

adopt holistic, student-centered approaches that recognize the importance of meaning, identity, and purpose in academic 

success. 

Implications of the Study 

The findings of the study offer significant implications for educational practice, research, and theory. In terms of practice, 

the results suggest that integrating logotherapy-based approaches into academic support systems could play a pivotal role 

in enhancing student well-being and academic outcomes. Institutions of higher learning may consider training academic 

advisors, faculty, and student support staff to utilize logotherapeutic principles such as meaning-making, values 

clarification, and purpose-driven reflection. These strategies can be particularly beneficial when tailored to specific student 

populations, such as students engaged in work-study programs, single parents, and those under significant parental control, 

as the intervention appears to offer meaningful psychological and academic benefits for these groups. Furthermore, 

academic support programs and orientation sessions for new students could incorporate logotherapy-informed content as a 

proactive approach to stress reduction and academic resilience building. 

With respect to research, this study provides a foundation for future scholarly exploration of the long-term effects of 

logotherapy on academic and psychological variables. Longitudinal designs are recommended to determine whether the 

positive changes observed in academic performance and stress levels persist across multiple semesters. Additionally, 

researchers should consider comparing logotherapy with other interventions such as cognitive-behavioral therapy or 

mindfulness-based approaches to evaluate relative effectiveness. There is also an opportunity to investigate mediating and 

moderating variables such as self-efficacy, sense of belonging, and academic motivation to gain deeper insight into how 

logotherapy exerts its influence. Given the diversity of student populations, future studies should also examine how cultural 

and contextual factors influence the efficacy of logotherapy-based interventions in higher education. 

From a theoretical standpoint, this study contributes to the broader application of Viktor Frankl’s logotherapy beyond 

clinical settings, demonstrating its relevance and applicability in educational environments. The findings support the 
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integration of logotherapeutic principles into theoretical models of academic resilience, suggesting that meaning-making 

plays a central role in how students cope with academic challenges. This research further contributes to the field of positive 

psychology by emphasizing existential well-being, personal values, and purpose as critical components of student success. 

Moreover, the study enhances existing student development theories, such as Tinto’s model of retention and Chickering’s 

theory of identity development, by offering evidence that a student’s sense of existential purpose can significantly impact 

their persistence and engagement in academic settings. 

Overall, the study highlights the potential of logotherapy as a meaningful and evidence-based approach to support student 

development, reduce stress, and enhance academic performance across diverse student populations. 
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